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Activity 1: Using evidence (answers)

[bookmark: _GoBack]Your task is to try and figure out where each citation(s) should be placed in the below paragraph. There is often no “correct” answer to reference placement, however, this exercise should give you a good idea of the commonalities between them and the different styles you could adopt. You may not complete these all in the time allocated in class but you can use them as a resource when writing your introduction – you can see the originals by clicking on the links.
Paragraph 1: From: McNair, S. W., Kayser, S. J., & Kayser, C. (2019). Consistent pre-stimulus influences on auditory perception across the lifespan. Neuroimage, 186, 22-32.
As shown by recent work, perception depends not only on the qualities of the sensory signal but also on the state of the brain prior to stimulus occurrence (Henry et al., 2017, 2014; Henry and Obleser, 2012; Kayser et al., 2016; Ng et al., 2012; Pinheiro et al., 2017; Steinmetzger and Rosen, 2017). In many studies, the state (power or phase) of pre-stimulus rhythmic brain activity has been predictive of perceptual performance in a variety of tasks, in line with the view that perception in general is controlled by a cascade of rhythmic neural processes (Schroeder et al., 2010; VanRullen, 2016). Furthermore, changes in top-down influences by attentional and cognitive strategies are also reflected in rhythmic brain activity, especially in the alpha and beta bands (Henry et al., 2017; Petersen et al., 2015; Strauβ et al., 2015; Wöstmann et al., 2017). In this context of relating rhythmic brain activity to perception we recently described two putative mechanisms by which pre-stimulus activity shapes auditory perceptual decisions in younger adults (Kayser et al., 2016): in that study the power of low-frequency and beta activity affected the encoding of sensory information in early auditory regions, while the phase of the alpha band influenced decision processes in high-level regions.
[bookmark: _Hlk26628140]Paragraph 2: From Scott, H., & Woods, H. C. (2018). Fear of missing out and sleep: Cognitive behavioural factors in adolescents' nighttime social media use. Journal of adolescence, 68, 61-65.
Adolescents who use social media more (particularly around bedtime) tend to have poorer sleep (Woods & Scott, 2016). However, research directly examining potential drivers and mechanisms behind this link is still lacking. The current study begins to address this gap by exploring an important possible driver for this nighttime social media use: Fear of Missing Out (FOMO). FOMO is a general state of anxiety at missing out on rewarding experiences, often driving social media engagement (Przybylski, Murayama, DeHaan, & Gladwell, 2013). Young people in particular report feelings of disconnectedness and missing out without access to online communication, preferring to keep their phones within reach at night (Vorderer et al., 2016). This desire to be constantly connected and concern about missing out when offline may make it difficult for highly invested adolescent users to disengage from social media at bedtime (Woods & Scott, 2016).
[bookmark: _Hlk26628147]Paragraph 3: From Nordmann, E., Cleland, A. A., & Bull, R. (2013). Cat Got Your Tongue? Using the Tip‐of‐the‐Tongue State to Investigate Fixed Expressions. Cognitive science, 37(8), 1553-1564.
Due to the disparity between the literal meanings of the component words of a phraseand their holistic figurative meaning, it was initially thought that fixed expressions suchas idioms were analogous to single words with a single lexical representation (e.g.,Bobrow & Bell, 1973; Swinney & Cutler, 1979). This view has since been replaced bytheories of idiom comprehension that allow for various degrees of compositionality andsyntactic analysability (e.g., Cacciari & Tabossi, 1988; Gibbs & Nayak, 1989; Peterson,Burgess, Dell, & Eberhard, 2001). However, only a few studies have examined the mech-anisms underlying idiom production (e.g., Cutting & Bock, 1997; Konopka & Bock,2009; Sprenger, Levelt, & Kempen, 2006). Here, we report the first use of the “tip-of-the-tongue” (TOT) paradigm to examine the processes underlying lexical access ofidiomatic expressions.
[bookmark: _Hlk26628161]Paragraph 4: From Dawydiak, E. J., Stafford, H. E., Stevenson, J. L., & Jones, B. C. (2019). Pathogen disgust predicts stigmatization of individuals with mental health conditions. Evolutionary Psychological Science, 1-4.
People tend to avoid stigmatized individuals, such as those with prominent birthmarks or physical disabilities (reviewed in Oaten et al. 2011; Murray and Schaller 2016). People also tend to avoid individuals displaying signs of infectious illnesses, such as facial lesions (Murray and Schaller 2016). Because the costs of false-negative identification when assessing our environment for pathogens are likely greater than the costs of making false-positive identification (“the smoke detector principle,” Nesse 2005), Oaten et al. (2011) proposed that both types of social avoidance (avoidance of individuals displaying signs of infectious illnesses and stigmatization of other types of individual, e.g., obese individuals) reflect a common underlying mechanism: infectious disease avoidance. In other words, Oaten et al. (2011) suggested that the potentially “over inclusive” nature of avoidance of individuals displaying signs of infectious illnesses contributes to the stigmatization of other groups of atypical individuals (see also Kurzban and Leary 2001; van Leeuwen et al. 2015; Park et al. 2007).
[bookmark: _Hlk26628172]Paragraph 5: From Küpper-Tetzel, C. E., Erdfelder, E., & Dickhäuser, O. (2014). The lag effect in secondary school classrooms: Enhancing students’ memory for vocabulary. Instructional Science, 42(3), 373-388.
A large part of the knowledge that students acquire in school is quickly forgotten and cannot be accessed when it is needed later on (Bahrick and Hall 1991). How can teachers address this problem? Researchers in cognitive psychology have revealed efficient learning methods that improve retention of previously learned information (Pashler et al. 2007). For example, laboratory studies have demonstrated that long-term retention of a wide range of to-be-learned materials can be enhanced when multiple restudying units are not massed together, but rather distributed over time (e.g., mathematics learning: Rohrer and Taylor 2007; text passages: Rawson and Kintsch 2005; vocabulary pairs: Korneli 2009). This phenomenon is called the spacing effect (i.e., massed1 vs spaced practice). It has also been established that long-term memory benefits more from multiple relearning units that are separated by long lags instead of short lags (e.g., vocabulary pairs: Bahrick et al. 1993; Bahrick and Hall 2005). This is referred to as the lag effect (i.e., differences in effec- tiveness of nonzero lags, e.g., 1-day lag compared to a 10-day lag). Although the lag effect is related to the spacing effect, it has been argued that it is important to distinguish between them (see Cepeda et al. 2006; Delaney et al. 2010).
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